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Chapter 3

MAINTAINING AND EVALUATING

THE GED PROGRAM

The chapter describes requirements for GED programs.
Student Achievement 

Intended Outcomes of the GED Program 

The following are skills that the GED program hopes to develop.  These are the areas tested on the GED test. 

· Demonstrate and apply advanced language skills through writing and communicating ideas effectively. 

· Demonstrate and apply advanced reading and visual processing skills using selections and graphics in United States and world history, geography, government, civics, and economics. 

· Demonstrate and apply advanced reading and visual processing skills as outlined by the National Science Education Content Standards, using selections in biology, chemistry, earth science, space science, physics, and environmental and health topics. 

· Demonstrate and apply advanced reading skills using selections in various literary genres using fiction, non-fiction, poetry, and drama literary forms as well as nonfiction prose and business documents. 

· Demonstrate advanced mathematics skills in calculation, analysis, problem solving and application problems. 

The GED Curriculum Frameworks were expanded to incorporate related skills that may be helpful in enhancing an individual's workforce readiness. The related skills are not required elements, but are recommended for inclusion in the GED Preparation program. These related skills include:  

· Demonstrate basic study, test taking, and reference skills appropriate to the GED program. 

· Demonstrate acceptable job acquisition/job retention skills

· Demonstrate basic computer literacy skills. 

The Core Indicators of Student Performance 

Section 212, Performance Accountability System of the Workforce Investment Act (WIA) of 1998 requires that all states establish a comprehensive performance accountability system. Data from this system will be used to assess the effectiveness of the local educational agency in achieving positive student outcomes. 

The Florida Department of Education (DOE) is focusing on the achievement of student outcomes. The following is a list of the core indicators established by the DOE: 

· Demonstrated improvements in literacy skills in reading and problem solving, numeracy, writing, English language acquisition, speaking the English language and other literacy skills 

· Placement in, retention or completion of literacy levels within a program and/or advancement to higher program levels 

· Placement in, retention or completion of post-secondary education, vocational/technical training, employment or career advancement 

· Receipt of a secondary school diploma or its equivalent 

It is very important that the administrator of a GED program use these core indicators to determine program effectiveness. Designing instructional programs that support the core indicators will enhance student achievement. Data obtained from the core indicators can be used to determine overall effectiveness of the program and may impact future funding. 

Administrators may wish to establish an Adult Education Program Improvement Plan (similar to a School Improvement Plan) that addresses the core indicators and provides quantifiable data that may be used to make instructional, programmatic and financial decisions. This proactive approach to increased student achievement and increased program performance can help centers avoid pitfalls as adult education programs move to greater levels of accountability and increased demands for student and program performance.

Determining Student Achievement 

Mastering Prescribed Curriculum

Florida has developed curriculum frameworks that are used as benchmarks to measure student achievement. The GED Curriculum Frameworks incorporate ski1ls required on the Official GED Tests as well as SCANS (Secretary’s Commission on Achieving Necessary Ski1ls) competencies. The GED Frameworks have been correlated with the Florida Sunshine State Standards and with Goal 3 of the Student Standards of the Florida System for School Improvement and Accountability. Corresponding checklists may be used to demonstrate student’s mastery of particular skills. The GED Curriculum Frameworks are provided in Appendix A.  These checklists may be obtained from website: www.floridatechnet.org in the Learning Library section.  

Pre-GED Social Studies and Pre-GED Science Progress Checks are used to measure students’ academic progress from grade levels 6-8.9 to GED level of 9 or above (see Chapter 6). The Pre-GED Curriculum Frameworks for the five subjects areas are included in Appendix A.  

Measurement of Student Achievement 

Over the past few years, the State of Florida has placed more emphasis on higher levels of student achievement. This applies to the adult student as well as to the student in the K-12 program. 

In the GED program, the emphasis is placed on the attainment of Literacy Completion Points that are tied directly to the student's achievement of passing scores on the Official GED Tests. Literacy Completion Points are assigned for each of the five tests of the GED. Students may earn Literacy Completion Points for passing the entire test or for passing portions of the test. The following chart provides information related to LCPs and the GED 2002 Tests. 

	GED Course
	GED Test #: Name
	LCP

	9900021
	Test 1: Language Arts, Writing
	A

	9900022
	Test 2: Social Studies
	B

	9900023
	Test 3: Science
	C

	9900024
	Test 4: Language Arts, Reading
	D

	9900025
	Test 5: Mathematics
	E

	9900026
	Tests1-5:  GED Comprehensive 
	A-E dependent on tests passed 


The state also awards LCPs for performance improvement at the lower ABE and Pre-GED levels. For ABE levels, refer to the ABE Manual.  Pre-GED LCPs are awarded in a similar manner to those of GED.  The chart below indicates the LCPs awarded by the state for the movement from Pre-GED level (6-8.9 grade level) to that of GED (9 or above). For more information about the Pre-GED Program, see chapter 6 of this manual. 

	Pre-GED Course
	Pre-GED Subjects
	LCP

	9900121
	Language Arts, Writing
	A

	9900122
	Social Studies
	B

	9900123
	 Science
	C

	9900124
	 Language Arts, Reading
	D

	9900125
	 Mathematics
	E

	9900126
	 Pre-GED Comprehensive 
	A-E dependent on tests passed 


It is the responsibility of the administrator as the instructional leader of the GED program to ensure that the GED teachers provide students with opportunities to become active, critical thinkers who move beyond learning facts to building knowledge and applying academic and critical thinking skills to their daily lives. GED students must learn to synthesize, evaluate and assimilate new information into their personal knowledge. 

There are many effective teaching strategies that may be used in the GED classroom. For information on these and other methods for improving student performance, please refer to The Florida GED Teacher’s' Handbook. Additional resources are now available via the Internet. Check for information and updates at www.f1oridatechnet.org and www.aceofflorida.org.

The Official GED Practice Tests 

The GED Practice Test is used in classrooms across the state to determine if a student is ready to take the Official GED Tests. The practice test is an excellent indicator of student achievement. However, administrators should be aware there is a margin of error when using the practice test. 

Minors may be required by their local district to certify specific levels of performance on the Official Practice Test prior to taking the Waiver Test (a form of the Official Practice Test) to prove competency to take the GED Test prior to their 18th birthday.

College-bound or Technical Education Students 

Students who indicate a desire to go to college or specialized applied technology training should be strongly encouraged to remain in the program long enough to ensure that they have the appropriate level of skills to meet the appropriate continuing education entrance requirements. 

Alternative GED Program Options

GED/FCAT Exit Option Model 

Students who are at least 16 years of age and currently enrolled in high school may take the GED Tests only through the GED/FCAT Exit Option Model. A student who uses this option must meet the program eligibility criteria and:

· Be enrolled in: 

· Dropout Prevention 

· Teenage Parent 

· Department of Juvenile Justice

· Second Chance Schools 

· Demonstrate probability for success on the GED Tests as documented by practice or achievement tests 

· Not graduate before the graduation date of the class with whom he/she entered kindergarten 

· Pass both parts of the FCAT

Implementation Guidelines 

School districts implementing the GED/FCAT Exit Option Model must meet the  minimum requirements. They may however, enhance the program by incorporating additional criteria for program placement, operation and/or completion. They may also wish to enhance the employability of students by requiring participation in a vocational program prior to completion. 

Substantive Instructional Content 

The content of the program must consist of an academic component and may include a vocational focus at a high school level The content cannot be limited to test-taking instruction. The academic instruction must allow for mastery of the skills required to pass both portions of the FCAT. 

Adequate Instructional Resources 

The increased cost factor for this program enhances the opportunity to offer smaller class size, appropriate and innovative curriculum materials and highly qualified staff. Teachers providing instruction must be certified according to guidelines established in State Board of Education Rules. Teachers should also be provided staff development to ensure that they possess the skills necessary to work with at-risk youth. 

Sound Criteria for Student Selection and Testing 

Students must meet basic criteria for Dropout Prevention, Teenage Parent, Juvenile Justice or Second Chance Schools. Beyond these criteria; each student should be evaluated to be sure that this option is the most appropriate educational placement. Student achievement records, credits earned and career/education plans after graduation should be considered. The GED/FCAT option may not be used to accelerate graduation. Students must demonstrate their ability to benefit from the instruction by making acceptable scores on reading and/or basic skills tests.

Counseling Services 

Informed counseling is essential for program credibility and success. Student records for participants served in voluntary programs must include parent involvement in the placement decision. A parent/student/teacher conference should be conducted, with supporting documentation provided, to describe the requirements and intent of the GED/FCAT Exit Option. All records must contain the appropriate signatures and must reflect parental consent. 

Adequate State GED Support 

The GED Test, for currently enrolled students, must be administered by GED 

Chief/Alternate Examiners at test centers, employing security and test-monitoring procedures. Technical assistance is available through the DOE Department of Dropout Prevention, Division of Workforce Development and Adult Education staff. The State GED Office maintains adequate staff to meet testing volume. 

GED/FCAT Exit Option Evaluation Plan 

The GED/FCAT Exit Option must be evaluated on an annual basis to determine effectiveness of instruction and to monitor student progress and success. In addition to state required reporting, each district should establish a self-evaluation process to monitor both compliance and program quality on an annual basis. 

Reporting Student Graduation 

Schools should use the W-l0 withdrawal code to report that a student enrolled in the Exit Option has graduated from school based on successful completion of the GED Test. 

Spanish GED Preparation Programs 

In some parts of Florida, there are large numbers of adults whose primary language is Spanish. This is especially true of South Florida in Palm Beach, Broward and Miami-Dade counties. Many of these adults wish to earn their high school diplomas by taking the GED Tests in Spanish. These adults often need a high school diploma for employment purposes or they may wish to earn the diploma for reasons of personal satisfaction. 

In response to the needs of the community, Spanish GED Preparation programs have been developed. The instruction is provided entirely in Spanish. Instructors must focus on the skills needed to pass the Spanish edition of the test. As of January 2004, the Spanish GED subtest scores may be combined with those of the English subtests of the English GED to acquire the GED diploma.  

Assessment and Placement 

State Board of Education Rule 6A-6.0 14 F AC, lists assessment instruments appropriate for use in Adult General Education Programs. This rule notes that the purpose of testing is accurate student placement. Currently the TABE is the only approved test for purposes of placement for GED.  Therefore, in order to claim LCP’s for Spanish GED, students will be placed based on the TABE test (not the SABE, or CASAS).

Frequently Asked Questions

1) What is the GED in Spanish?

It is a translation of the American GED test from English into Spanish.  In other words, the content is the same in both languages.   For example, it tests knowledge of American history and literature common to American curricula, not Spanish or Latin American history and/or literature. 

2) Who should take the GED in Spanish?

· LEP students who need a diploma for employment reasons.
· Students who need a diploma to qualify for a job promotion and do not have time to master English prior to testing. 
3) Can students combine subtest scores from the English and Spanish versions?

Yes, as long as they are from the most current test/s available. 

4) Will an employer or post-secondary institution know in which language the student was tested?

No, if the diploma alone is presented; yes, if the transcripts are presented.  The transcripts will show which portions were taken in each language. 

5) Is the GED in Spanish accepted for admission to college? 

Most institutions will accept it as a high school diploma, but institutions may require placement tests indicating English proficiency. 

6) Is GED in Spanish testing available at all testing sites? 

No, students will need to contact the testing centers in their area to see if GED in Spanish is offered, and if so, how often. 

7) Can a program administrator claim LCP’s for GED in Spanish?

Yes, administrators will be awarded LCP’s for students who pass sections of the GED in Spanish.  Students must pre-test on the T.A.B.E. (in English) because it is the only test accepted by the D.O.E. For students studying exclusively in Spanish, it is unlikely that they would make educational gains in English, so they are generally not retested on the T.A.B.E. for this purpose.  Other pre-testing materials (such as the S.A.B.E. or the Official GED Practice Test-Spanish version) may be used internally to measure students’ levels for instructional purposes.  

Staff Development 

Access to professional and staff development activities is essential to faculty, staff and program growth and enhancement. It is important that administrators have a clear understanding of the difference between professional and staff development. 

Staff development usually focuses on ways to increase efficiency and knowledge that will benefit students. These may include: 

· Areas of staff or student concerns, such as

· Program weaknesses 

· Administrative concerns 

· Externally mandated changes, such as those resulting from 

· Legislation 

· Policy changes 

· Curriculum concerns, resulting from 

· Student test scores 

· Retention rates 

Professional development usually focuses on personal development that increases knowledge in the individual's chosen field, such as: 

· Personal needs or goals 

· Instructional enrichment

· Certification 

Staff development activities should not be identified in isolation, rather they should result from on-going needs assessments of faculty and staff. Activities should focus on improving the quality of instruction and program operation. Although staff development activities are often provided as "one-shot" workshops, it is much more effective to develop staff development programs that provide ample opportunities for follow-up. 

It is important that every staff member make a commitment to his/her own professional development. However, the GED administrator should be responsible for ensuring that all staff members are adequately trained. 

Professional development activities are available at the local, regional, state and national level with most adult educators participating at the local or regional level. Local activities are usually developed and implemented by district/ college staff and address specific areas of concern to the educator. Local providers of staff development may offer in-service through a variety of methods including: 

· Brown-bag sessions 

· Peer support systems

· Demonstrations 

· Hands-on activities 

· Panel discussions 

· Role-playing 

· Teacher centers 

· Site visits to other schools/centers

· Workshops 

Regional and state staff/professional development activities may be provided through: 

· State organizations, such as: 

· ACE of Florida, Inc. (ACE) 

· Florida Literacy Coalition 

· Florida Administrators of Adult and Community Education (F AACE) 
· Florida Dept. of Education, Division of Workforce Development (DWD) 
· Regional DWD Technical Assistance Teams 

· Groups or organizations who are funded through grants to develop special demonstration/ training projects 

· Florida TechNet 

· National Conferences sponsored by: 

· AAACE, American Association for Adult and Continuing Education 

· NCEA, National Community Education Association 

· COABE, Commission on Adult Basic Education 

· National Family Literacy Center 

Technology And Professional Development 

The successful adoption of computer and communication technology requires a great deal of ongoing professional staff development. It is important to provide teachers with professional development to help them choose the most appropriate technologies and instructional strategies for their GED students. Students cannot be expected to benefit from technology if teachers are uncomfortable or unskilled in using it. 

The primary reason teachers do not use technology in the classroom is generally their lack of experience. Ongoing professional development is important to help GED teachers learn how to use new technology as well as how to provide meaningful instruction to their students. The time spent in training teachers to use available technology will greatly determine the importance and effectiveness of the instructional tools with the students. 

Using the Internet as a Tool for Professional Development 

The Internet has opened up new possibilities for training of teachers and administrators. Web-based training programs allow teachers to participate in professional development at their own time and place. Distance learning can enable them to take courses through universities. Educators can earn in-service points through specially designed web-based training programs. These programs allow teachers and other adult educators the opportunity to expand their knowledge and understanding of the issues facing today's adult learner through research on the web. No longer do teachers have to travel to university libraries to find out the latest in adult education research; now they can simply connect to the Internet and let the World Wide Web be their own personal library.

Adult education practitioners in Florida have developed numerous web-based training programs in areas such as: 

· Retention of adult education students

· Use of the Internet in adult education

· GED 2002 Teacher Training 

· GED 2002 Administrator Training 

For a full listing of adult education web-based training, visit www.floridatechnet.org/inservice or www.aceofflorida.org/inservice 

With the development of this new technology, teachers can use their time more effectively and efficiently while remaining up-to-date on the latest trends and discoveries in adult education. 

Data Reporting

Entities receiving money from Workforce Development for funding of their GED programs must submit data three times a year, indicating student successes.  Community colleges, school districts and corrections facilities may report this information in different formats. 

Workforce Development Information System (WDIS)
In 1997, WDIS was developed to address the data collection and reporting needs of workforce development programs for school districts. GED programs must submit data to WDIS three times each year. 

· SURVEY F - Covering the period from the last day of the regular school year to the end of summer school 

· SURVEY W - Covering the period included in the first semester of the regular school year 

· SURVEY S - Covering the period included in the second semester of the regular school year 

GED programs must submit data that includes demographic information on the students enrolled and the progress of these students. There are several key data elements that are critical for districts and community colleges if they are to continue receiving funds for adult education programs. These key data elements are: 

Adult Education Functioning Level, Initial - a letter that indicates the student's 

academic skill level upon entry into the program is represented by this code. For GED programs, TABE scores usually determine the Functioning Level. 

· B 0.0-1.9 

· F 2.0-3.9 

· H 4.0-5.9 

· J 6.0-8.9 

· N 9.0 and above 

A GED student should be functioning at or above a 9.0 grade equivalent and would be coded with an "N”.

Adult Education Functioning Level, Final - This code is awarded to a student upon completion and promotion to a higher functioning level.  If a student moves to a higher level, then the appropriate code would be indicated. 

For a student who passes the Official GED Tests, this code would be "P" - functions above a 9.0 and has a high school diploma. 

Adult General Education Termination Code - When the GED student completes the program and has passed the Official GED Tests, a termination code is provided, as follows:

· C - the student has completed and passed the Official GED Tests or parts of the test and has exited the program. 

· R - the student has completed parts of the Official GED Tests and will remain enrolled in the program until all sections of the test have been passed 

Literacy Completion Points - Points are awarded when a student passes all or part of the Official GED Tests. 

· LCP A Language Arts, Writing

· LCP B Social Studies 

· LCP C Science 

· LCP D Language Arts, Reading 

· LCP E Mathematics 

Withdrawal Codes - When a student leaves the program, a withdrawal code and date of withdrawal must be included on the student's electronic record. Some common withdrawal codes related to GED are: 

· W32 Student left to go to another program

· W33 Achieved Personal Goal 

· W45 Graduated with State Diploma - GED 

· W47 Student will continue in the program the next semester 

Accurate submission of data will ensure that each adult education program continues to receive credit for the students who have been successful in the program. Program audits are conducted on a regular basis. It is essential that teachers and administrators maintain accurate, up-to-date records that meet all state criteria. 

Data Driven Decision Making 

With the move to performance-based funding, the ability to collect and use data to make program decisions has become more important than ever. The GED administrator must identify the data that will enable him/her to make decisions about staffing, purchase of materials and supplies and the expansion or reduction of programs. To do this, one must become knowledgeable about the data that is correctly collected. In addition, the GED administrator may need to identify other data elements that could help in the decision-making process. 

Currently, administrators have access to data that is collected through the Workforce Development Information System (WDIS). This data is used to determine funding, with primary emphasis placed on the identification of completions and placements. Performance is determined by the number and type of completions attained during the school year. GED administrators can obtain reports from their local MIS/DMS offices on the number of completions earned during the year. GED administrators may wish to have this data developed by: 

·  Teacher

·  Program 

· Center, if a Director/Dean of adult education for a district or community college 

This data will enable the administrator to determine effectiveness of individual programs and classes, providing information that may affect decisions related to staffing. For example, if there are two teachers leading GED classes and one has a higher level of completions than the other, the administrator should look further to determine the reason for the difference in performance. Staffing decisions should not be made solely on the basis of completions but rather as a result of looking at the entire program. 

If an administrator is operating two or more programs and has found one to have more students than the other, the administrator should look further to determine the reasons for the limited enrollment, including asking questions such as: 

· Is the enrollment related to the day and time of the class? 

· Is the enrollment seasonal with highs and lows depending on the time of year?  Is the enrollment related to access to public transportation? 

· Is the program located in an area that is populated by the targeted audience of the program? 

· Have large numbers of students enrolled only to drop out within a few days or weeks? 

· Has there been a change in staff at the site? 

· Is unemployment low or high in the area, affecting student enrollment? 

These are just a few of the types of questions, administrators must ask as they evaluate programs based on data obtained through WDIS. 

In addition to locally collected information, student placement data is usually gathered through the Florida Education and Training Placement Information Program (FETPIP). FETPIP provides information on student placement in higher levels of education and training, as well as employment and advancement. Unfortunately this data runs about 18-24 months behind, so it does not provide administrators with current information that can be used to make decisions. Administrators should identify methods for the local collection of employment placement and advancement information. This local collection may be used to supplement state level data. or to validate data received from the state. Collection of this type of data will require financial and human resources and should be included when developing budgets for programs. 

Data is also available from the Florida GED Testing Administrator. The data provided is useful from a district or college level perspective since it is not broken down to the center level. Local administrators may wish to do that themselves.

 Data from the GED office include: 

· Number of students tested annually 

· Number of students who passed the GED Tests

· Percent of passing rate 

· Comparison with other educational agencies 

Administrators must take the time to review data for accuracy as well as for the information it can provide when making decisions. Data driven decision-making skills should be developed to enable administrators to improve programs and enhance student achievement. 

Reporting NRS Goals in Adult Education

Program administrators also must report data to the National Reporting System (NRS). As of the reporting year 2005-6, the NRS has added a data element to the NRS Table V involving short-term goals, i.e., goals that can be achieved within one year.  These goals should not be confused with those involving educational gains, such as improving literacy and math skills (as measured by the T.A.B.E.) and /or improving English language skills (as measured by C.A.S.A.S.), which are reported on a separate table.  Only these four gals are directly relevant to NRS accountability requirements:

· Obtaining employment

· Retaining employment

· Achieving a GED or high school diploma

· Entering post-secondary education

The default goal of educational gains (Improving Basic Skills on the NRS list of approved goals) remains regardless of whether the student designates any additional goals.  Therefore, we should list the above goals only for students who can realistically expect to attain them within the one year time period and before the term of the grant has expired.  Federal reporting uses the total number of learners for each type of goal (employment, post-secondary education training, GED completions) as the denominator when calculating the percentage of goal achievement. 

Before designating one of the NRS goals for a student, advisors should consider the following aspects of the student’s profile:

· Test scores

· Amount of time the student can devote to his/her studies 

· Special learning needs

· Prior work history/skills

· Date of entry

· The kind of job being sought by the student

In many cases, achievement of NRS goals does not occur until AFTER the student has left the Adult Education program.  Therefore it is important to note that students who declare these goals will be tracked by the NRS even after they have completed their Adult Education classroom experience.  If, however, these goals are attained after the grant period has ended, they cannot be claimed as deliverables. 

While setting a realistic goal is important for accountability, students’ long-term goals should not be ignored simply because they are not obtainable during the NRS reporting period.  Local programs should set goals appropriately and should not avoid setting goals because they do not want to follow up with learners.  Poor goal-setting procedures do a disservice to the learner, and good instructional practice requires assisting learners to achieve their goals.  In addition, ignoring long-term goals denies the State the opportunity to demonstrate that it can help learners achieve such goals.

It should also be noted that student goals must be revised if the student changes his/her mind or when one goal has been attained and needs to be replaced by another.  It is the responsibility of program advisors to help students in setting realistic short and/or long-term goals at the time of enrollment and then to revise them when appropriate.  The four core performance goals tracked by the NRS should be designated only in cases in which learners and educational staff members agree that the goals can realistically be attained during the current program year. 

Continuing Educational Opportunities for Students 

Obtaining the GED is a major goal in students' lives. However, each educational facility should counsel all students in career planning and further educational opportunities. The successful completion of the GED opens educational doors to students. Staff should be knowledgeable regarding various continuing educational opportunities as well as financial assistance available to students. 

Higher education or technical training can be achieved through attending various types of educational facilities and through diverse training methods. The schools available are as varied as the interests of the students. Generally, schools are categorized either as technical or vocational training schools and colleges/universities. Some educational programs may be also available through distance learning programs. Each GED center should have a list of area schools for students to explore when planning their future. 

Technical Vocational Training Schools 

Technical schools offer a variety of training options for students often providing what is known as high skill/high wage positions. Typically programs at technical schools are short, lasting from six to twelve months. These certificate programs show that an individual has completed coursework in a focused area of study. The programmatic offerings at technical schools include such diverse careers as law enforcement, practical nursing, culinary arts, building maintenance, electrical wiring, plumbing, electronics, medical and legal secretary, child care, firefighting, automotive technology, cosmetology, computer programming and dental technician. 

Apprenticeship Programs 

Apprenticeships are offered for those individuals interested in working in an industrial or service trade. The person enters into an agreement with an employer in which the employer assumes the responsibility of teaching the trade to the apprentice. Often these programs are operated in conjunction with either a technical school or community college. Examples of apprenticeship programs include culinary arts, masonry, electrical wiring, plumbing and heating/air-conditioning. 

Colleges and Universities 

Generally, two-year community colleges offer programs that result in an associate's degree. These courses of study may either lead to an Associate of Science or an Associate of Arts degree. Community colleges provide specialized workforce training in certain areas as well as courses designed to transfer to four-year colleges. 

Four-Year Colleges and Universities 

These institutions offer bachelor's degrees. They generally offer a wider variety of studies and curricula. Many colleges and universities also offer graduate studies. Numerous GED graduates obtain higher level degrees each year. 

Short-Term Courses or Training 

Most educational facilities or community school settings offer short-term courses for students. These courses may include computer literacy or software applications, CPR, catering or floral design. It is important for GED graduates to view education as a lifelong learning process. The pursuit of a certificate or degree is not the only method to continue one's education and improve one's skills. 

Financial Assistance for Continuing Education 

Education can be expensive. Each year millions of scholarship dollars go unspent. The GED student may meet the criteria required for eligibility for scholarship or grant dollars. The Office of Student Financial Assistance is responsible for the administration of Florida student financial aid programs. They are located at:

255 Collins Building

325 W. Gaines Street

Tallahassee, Florida 32399-0400 

The Office of Student Financial Assistance maintains a home page at http://www.fim.edu/doe/binOO065/homeOO065.htm 

The Office of Student Financial Assistance may also be reached by telephone at:

850-488-4095.

Basic types of financial aid for higher education include: 

Federal Assistance 

The U.S. Department of Education offers the following major student financial aid programs: 

· Pell Grant 

· Supplemental Educational Opportunity Grant (SEOG) 

· College Work Study (CWS)

· Perkins Loan 

· Stafford Loan 

· PLUS Loan 

Veteran's Benefits 

Veterans, their dependents and/or survivors may be entitled to educational benefits under Title 38 of the United States Code. More information can be obtained on Veteran's benefits through financial aid officers or by calling 

1-800-827-1000. 

State Financial Aid 

The State of Florida has numerous financial aid programs. Some of these programs are available only to regular high school graduates such as the Florida Bright Futures Scholarship Program. However, many scholarships and financial aid programs are available to GED graduates. There is no one source of all the scholarship opportunities available. An extensive World Wide Web search will provide the GED graduate with numerous scholarships to explore. Career exploration and planning is an excellent classroom project for the GED program. A beginning site for scholarship and financial aid information is the FinAid Home Page located at http://www.finaid.org 

Local Financial Assistance 

Community organizations, educational entities, civic groups, businesses and other local sources often provide scholarships to graduates. Ensure that your GED graduates can obtain these local scholarships. Local agencies will often provide special scholarships to GED graduates and appreciate the opportunity to present the awards at graduation ceremonies. 

Program Evaluation

Quality Indicators and Their Relevance to the GED Program 

The National Literacy Act of 1991 amended the Adult Education Act, Public Law 100-297 and required that all programs receiving federal funds must develop indicators of program quality. The State of Florida's Quality Indicators were developed through a collaborative effort between the Florida Department of Education and adult education practitioners.

 Florida's Indicators of Program Quality are: 

Indicator One: Educational Gains 

· Learners demonstrate progress toward attainment of basic skills and competencies that support their educational needs. 

 Indicator Two: Educational Outcomes 

· Learners advance in the program or complete the program educational requirements that allow them to continue their education or training. 

Indicator Three: Retention 

· Learners remain in the program long enough to meet their immediate educational goals and re-enter and exit as their goals change. 

Indicator Four: Recruitment 

· The program successfully recruits the population in the community as identified by needs assessment or demographic data. 

Indicator Five: Program Orientation 

· Program services, procedures and policies reflect a commitment to helping adults to develop basic and functional literacy skills required of adult life to enhance their individual performance and contributions to the community. 

Indicator Six: Program Planning and Evaluation 

· Program has a planning process that is ongoing and participatory, guided by evaluation, based on a written plan that considers community demographics, needs, resources, economic trends, logical trends and local labor market conditions. 

Indicator Seven: Curriculum and Instruction 

· Program has curriculum and instruction geared to individual student needs and learning styles. 

Indicator Eight: Support Services 

· Program identifies students' needs for support services and makes them available to students directly or through referral to other educational and/ or service agencies. 

Indicator Nine: Staff Development 

· Program has an ongoing staff development process that considers the specific needs of its staff, offers training in the skills necessary to provide quality instruction and includes opportunities for practice and systematic follow-up. 

Indicator Ten: Technology Integration 

· Program successfully integrates technology as demonstrated by state-of-the-art classroom learning experiences, staff development opportunities and enhanced administrative functions. 

The Indicators of Program Quality can be utilized in several ways in any institutions’ GED program: 

· As a tool for educators to use to develop and improve the GED program for adults

· As a measure to evaluate the effectiveness of the GED program

· As a model for staff training 
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