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Chapter 2

ESTABLISHING GED PROGRAMS

This chapter provides procedures for setup and administration of a GED Preparation Program.

State Board Rules Governing GED Programs

State Board of Education Rules (SBER) included in the Florida Administrative Code (FAC) govern the operation of General Educational Development Programs. These rules include: 

· 6A-6.014, FAC, General Requirements for Adult General Education Program requires academic skills tests for Adult General Education. The purpose of this initial assessment is to place adult education students in the appropriate literacy level.

· 6A-1.0943, FAC. Modification of the State Student Assessment Test Instruments and Procedures for Exceptional Students and Other Eligible Handicapped Students provides examples of allowable testing procedure modifications which may include, but are not limited to, flexible scheduling, flexible setting, flexible recording of answers, mechanical aids, revised format and flexible timing. 

· 6A-6.021, FAC, State of Florida High School Diploma                        The Commissioner shall award a State of Florida high school diploma to a candidate who meets all the requirements prescribed herein and has attained a standard score of four hundred ten (410) or above on each of the five (5) General Educational Development Tests, and a total minimum score of 2250 {an average of four hundred fifty (450)} effective January 1, 2002. 
· 6A-6.021, FAC, State of Florida High School Diploma also defines those eligible to take the General Educational Development Tests in the State of Florida. Candidates must be 18 years of age or older and a resident of Florida.

· 6A-6.021, FAC, State of Florida High School Diploma, also provides educational agencies the guidelines for establishing an age waiver policy for implementation at the local level and defines extraordinary reasons for granting an age waiver to a Florida student under the age of 18. Candidates ages 16 or 17 must be granted an age waiver by their district or local educational agency.  Candidates may be required to score at a specific level on the Official Practice Test in order to be granted the Waiver. Candidates ages 16 or 17 must be legally withdrawn from the regular high school program prior to age waiver approval. 
Getting Started 

Planning 

Conducting periodic needs assessments can give the GED administrator information he/she needs to make smart decisions. With little change in funding over the past several years, the GED administrator must be able to weigh the needs of the community against the financial constraints within which he/she must work.  Before making a decision to expand an existing program or open a new one, the GED administrator must first gauge the true needs within his/her service area. 

Program planning is ongoing and should be guided by internal and external evaluations. The GED administrator should develop a written plan that takes into consideration: 

· Community demographics
· Community needs
· Available resources, both financial and human
· Economic trends and development 

· Technology trends 

Every adult education center should have an advisory council or committee that can provide assistance in program planning and development. The advisory council can assist in the development of adult education improvement plans as well as the identification of needs within the community.

When making decisions about possible changes or expansion of programs, the administrator should:

· Use data that reflect the needs of the community, such as:

· Current census data 

· Data related to poverty levels 

· Data on education levels and dropout rates

· Immigration data 

· Information for social service agencies 

· Obtain input from the community in the planning process - an advisory  council can play a key role in obtaining this input 

· Develop a plan that has specific, measurable goals and objectives that are reviewed on a regular basis 

· Conduct an annual review of programs and outcomes to determine if goals and objectives have been met: 

· Identify areas of strength 

· Identify areas where improvements are needed 

· Survey students, advisory council members to gauge program perception and whether the program has met community/student needs or not 

· Survey faculty and staff to determine areas of concern that must be addressed. 

Identification of Appropriate Facilities 

GED Preparation programs may be provided in a variety of settings, ranging from schools to community colleges, churches, community centers, storefronts and even in correctional facilities. When the decision has been made to expand or establish programs in non-traditional settings, the administrator should: 

· Locate a facility that is safe, accessible and appropriate for adults 

· Ensure that the setting is conducive to teaching adults and has adequate lighting and ventilation 

· Maintain a clean, secure facility that is free of hazards 

· Identify an area that has sufficient parking, is accessible to public transportation, and is in an area where the target population lives 

· Ensure the facility is accessible to persons with disabilities 

If property is to be leased or is donated the following should also be considered: 

· A legal agreement in the form of a written contract approved by the school or community college's legal council 

· Occupancy permits in compliance with the number of students to be served.  Health, fire and building codes in compliance 

· Adequate utilities, such as air conditioning, indoor and outdoor lighting and parking 

Classroom Design 

Rooms for adult learners should be neat and pleasant. Instructors need to work in an area where they have maximal student contact. Frequently used materials and equipment should be close to the student work areas. When instructors are physically close to students, more learning takes place and less classroom management problems occur. Arrange work areas where students can go for small group instruction, learning centers, computer-assisted instruction or individual work.

Instructors should arrange work areas and desks so that students can be easily monitored regardless of one's position in the room.  Bookshelves should be placed away from exits and in places where vision is not obstructed. Instructors' desks, files and other equipment should be placed so that they do not interfere with traffic flow. Desks should not create a barrier between the teacher and the students. However, an instructor's desk should be placed away from the doorways so that students cannot access materials easily and walk out. Keep high-traffic areas clear. Allow enough clearance to easily walk between each row and around the room. 

Students' desks do not have to be in a traditional row. Place students' desks or chairs where students can easily see the teacher during whole class or small group instruction. Students should be able to see the instructor as well as frequently used marker boards, screens, demonstration areas, and displays. Make sure you have enough chairs and desks for each student.

Different Types of Classroom Arrangements

Traditional 

The traditional classroom works well for individualized instruction. This arrangement discourages noise and learner interaction. 

Grouped 

The grouped classroom works well with small-group learning, peer tutoring or computerized learning situations. This type of classroom encourages learner interaction. Groupings also work well for learning centers, where specific curriculum aides may be located.

Dialog Style 

The dialog-style setup is perfect for whole-group discussions and lecture-style instruction. 

Purchase of Appropriate Materials, Supplies and Equipment 

Every GED classroom should have adequate instructional materials and supplies to meet the needs of the students. Access to computers and multimedia instructional aids can enhance student retention and achievement. Information on the use of technology in the GED classroom is included in this chapter. 

Most GED programs are conducted in general-purpose classrooms. Classroom size should be approximately 350 square feet. Some basic guidelines for the GED classroom are as follows: 

Basic Furnishings and Supplies 

· Adult-size desks and/or tables and chairs - large writing surfaces

· Locking filing cabinets

· Bookshelves 

· Black or white board, chalk or markers

· Bul1etin board 

· Pencil sharpener 

· Storage (Storage of books and materials is often a problem. If adequate  space is unavailable, acquiring "locker" space immediately outside the classroom may prove to be beneficial.) 

· Computers and printers (if available)

· Teacher space 

· Books and other curriculum materials 

· Paper, pencils, markers, file folders and other consumable supplies 

· Adequate provision for disabled students

Wall  Space on Which to Post:

· Procedures including emergency information

· Schedules

· Student work

· Decorations
Physical Surroundings 

· Adequate lighting, heat and air-conditioning 
· Computers placed to minimize noise 

· Carpeting, wall coverings
Technology in the GED Classroom 

Many GED programs are developing and implementing technology plans and investing in computers and other new technologies. Because the effective use of technology requires significant investments in hardware, software, infrastructure, professional development and support services, there is a great need to evaluate the effectiveness of the use of technology in the GED classroom. Research supports that, when used effectively, technology can greatly assist students in the learning process. The term technology refers not simply to computer-assisted instruction, but to a wide range of electronic materials and methods for learning. Technology in the GED classroom can be used in four basic ways to support learning. Technology can be used as: 

· A tutor system such as drill-and-practice software, computer-assisted instruction or instructional television. 

· A means to explore or research information such as simulations, CD-ROM encyclopedias or computer-based laboratories. 

· A tool to create, compose, store and analyze data such as word processing software, desktop publishing systems or Internet search tools. 

· A means to communicate with others such as e-mail and interactive distance learning. 

Teachers and administrators must be cautious when choosing technology for the GED classroom. When selecting computer -assisted instructional programs, teachers must take the time to review software programs to determine what will best meet the needs of the students. Every effort should be made to select materials that are designed for the adult student including: 

· Age appropriate format 

· Appropriate reading level 

· Real-life material 

· Quality pictures and graphics 

· Workplace readiness skills integrated with academic skills 

· Content that meets the needs of the subject area

· Adequate number or type of questions for review 

· Interactivity of the software 

The most important factor in the selection of technology is the method in which the teacher will use those materials. Technology and computers cannot teach students by themselves. 
Technology and Smart Classrooms 

Technology is becoming a necessity for education.  

Technology classrooms often include such items as:

· Laptop computer 

· Computer work stations 

· Computer tables - minimum width of 48" for one person 

· Teaching station with easy access to equipment 

· Screens large enough for classroom size, e.g. 7 foot screen for 30 foot deep room and mounted high enough so all students can see the bottom of the picture 

· Television mounted approximately 52" above the floor for comfortable viewing angle for students 

· Visual presentation system 

· Video presentation and recording capabilities 

· File server and equipment 

Research speaks of a "smart" classroom. Smart classrooms are also called electronic or technology classrooms. In addition to technology listed above, these classrooms may be equipped with:

· Ceiling projectors

· Sound systems

· Laser disc players

· Slide projectors and/or overhead visualizers. 
· Ceiling mounted video/data projectors 

· User access panel for projector controls, VCR and lighting

· Large-screen video/data projectors 

· Small lectern with Ethernet connections 

· Overhead projector 

· VHS videotape player 

· 35 mm slide projector and/or 16 mm film projector 

Software and Computer-Assisted Instruction 

There are many excellent computer-assisted instructional programs available for the adult education student. As with all instructional materials, there are some steps the GED teacher should take in the selection process. Possible questions to ask when selecting materials were developed as part of Project Software, found at http://www.vcu.edu/aelweb/ps/kitcover.htm .

.  

Internet Software Reviews 

The Internet provides excellent reviews of adult education software. Use these sites as a resource when you are making decisions about purchasing new instructional software for your programs. Kit Bieschke- Baker, Coordinator of the Adult Learning Lab in Abingdon, Virginia, has developed a comprehensive software review program that may be accessed through the Internet at http://www.wcs.k12.va.us/progarms/psoft/kitGEDindex/default.htm .

Adult Education Software List 

A detailed list of adult educational software programs for use in adult literacy, Pre-GED, GED and workplace education classes. 

Project Software 
Reviews by Virginia adult education teachers and students of literacy, pre-GED and GED software, Integrated Learning System software, and others. The reviews are all online and detailed. (1997)

Northwest Regional Literacy Resource Center Software Buyer’s Guide

http://www.kfrtkf.hu/EGYSEG/ld/CNN%20Stories/literacynet.org/nwrlrc/
buyersguide/home.html

The Resource Center publishes the "Software Buyer's Guide," a guide to software for Adult Basic Education programs written by practitioners. This site includes some sample reviews including: Type to Learn, Inspiration, TriplePlay Plus!, Contemporary's GED Interactive, Reading in the Workplace and Diascriptive Reading. (1998-9) 

GED Curriculum Software 

There are many software programs for adult students. The following is a list of the most commonly used instructional software programs used in GED c1assrooms. There are more and more programs being introduced on the market every day.  Administrators and teachers should develop contacts with publishers to find out about the most recent additions to the market. 

American Guidance Services (1-800-328-2560) 

· GED Advantage 

Contemporary Books (1-800-621-1918)

· GED Interactive 

· GED Practice Tests 

Steck-Vaughn (1-800-531-5015) 

· Official GED Practice Tests 

SkillsBank (1-800-725-8578)

· Skills Bank 4 

Plato Education/TRO Learning Inc. (1-954-958-9338) 

· Plato 

BLS. Inc. (1-800-545-7766)

· Tutorsystem 

Glencoe McGraw-Hill (1-800-598-4077)

· PassKey  Learning System 

Using the Internet with the GED Student 

The Internet provides a wea1th of information for educators and students. The Internet includes millions of computers, is global in nature, and supports huge range of uses and interests. In education, the Internet provides a collection of resources to assist administrators and teachers. An example of an excellent technology resource is the website for Pathways that includes a highly informative paper entitled "Critical Issue: Using Technology to Improve Student Achievement" (1999). http://www.ncrel.org/sdrs/areas/issues/methods/technigy/te800.htm 

Technology Cost 

Technology-based or "smart" classrooms can be expensive to implement for a GED program. One computer can cost from less than $1200 to over $3000. The more items that a GED program requires, the higher the cost. GED programs with limited resources may wish to stay with a single computer in a classroom for use by the teacher. As additional resources become available additional machines and features can then be added to expand technology in the classroom.

In addition, distance education through such vehicles as web-based training, one-way and two-way interactive audio/video teleconferencing, video broadcasts, virtual schools, webtv, computer assisted instruction and virtual realism are available to the GED student. 

Internet Costs 

When planning for Internet access for the GED classroom, consider the following costs that are incurred:

· The initial cost of a lab, including computers, printers, software, and access to the World Wide Web through modems or T -1 lines 

· The cost for staff training and ongoing support 

· Miscellaneous ongoing computer costs such as a maintenance contract, electrical power, etc. 

· Printer ink and paper 

· Possible charges from an Internet service provider

· Cost of browser software 

· Charges for the phone line 

· Possible billing from sites, although much of the Internet that is used by educators is free 

Hiring GED Teachers and Staff 

When the decision has been made to create or expand a GED program, one of the most important decisions in the successful operation of a program must be the selection of a new teacher or other staff members. The teacher chosen to work in the GED Preparation program must be able to handle a complex learning environment with students from different backgrounds, all with their own "baggage" and expectations. Every GED teacher should: 

· Understand the difference between the learning principles for adults and children 

· Use appropriate teaching strategies designed for adults

· Have the ability to relate to the students 

· Be sensitive to cultural diversity and disabilities 

· Have a commitment to his/her own professional development 

· Model professional work habits for students 

· Prepare materials and strategies before each class session 

In many GED Preparation programs, the teacher has multiple roles and must be comfortable with each of them. Among other things, the teacher must be able to: 

·  Diagnose students' learning problems and identify solutions 

· Match materials to students' learning style/preference as well as objectives 

· Evaluate student progress and keep students focused on goals 

· Counsel students so they remain motivated as they pursue their educational goals 

· Maintain accurate and up-to-date records 

· Refer students to other agencies or organizations when other social services are required 

· Provide one-on-one, small and large group instruction. Use technology to enhance student achievement 

· Use technology to enhance professional self-growth 
Marketing GED Programs 

Using appropriate marketing strategies is essential to continued program growth. Every adult center should develop a marketing plan that targets individuals and groups that can benefit from the services being provided. Administrators should identify ways to increase public awareness of their programs. Examples include:

· Develop a media list that includes contacts with: 

· Local newspapers 

· Neighborhood newspapers or newsletters 

· City or regional magazines

· Radio stations 

· Television stations 

· Write press releases to announce special events, activities occurring in the program - this is an excellent way to get free publicity 

· Develop flyers and brochures for distribution through local organizations and agencies  

· Agree to serve as a speaker for local civic groups - providing them with information about GED programs 

· Purchase advertisements in local papers- if budget permits 

Take advantage of every opportunity to promote the program and its achievements. Many people are surprised to learn about the availability and accessibility of programs in the area, usually because of a lack of adequate promotion. Potential students cannot take advantage of educational opportunities unless they know they exist. 

Coordination and Collaboration 

Developing linkages with other agencies, organizations and community groups can result in students having access to a wide range of services. There are many advantages to the development of linkages with other organizations, including: 

· Increased use of the program

· Increased student retention 

· Improved communication

· Increased public awareness 

Collaboration with other agencies is most effective when the needs and interests of all parties are being addressed, lines of communication are firmly established and all parties are willing to relinquish a measure of control.  Before deciding to coordinate or collaborate with other agencies, establish clear guidelines to avoid problems. 

In the State of Florida, the Workforce Development Board's One-Stop Center concept is an excellent example of collaboration. Multiple agencies and organizations often share facilities making services more accessible to adults. In some areas, GED programs have been established within One-Stop Centers allowing clients of the centers to take advantage of education and training on- site. Other types of linkages include collaboration with local groups to provide classroom volunteers to work one-on-one with students, and agencies providing access to services on a school/college campus. 

Intake Procedures

With the passage of Senate Bills 1688 (1997) and 1124 (1998), the emphasis shifted in adult education programs from funding for "seat-time" to funding for performance. As a result student orientation has become more important than ever. Recognizing that financial constraints and often a lack of sufficient staff may affect the intake and orientation process of students, it is important that administrators find ways to enhance this area of the adult education program. 

Ideally, the intake procedure should include seven steps. These seven steps go beyond the initial assessment of the student. This procedure follows the progress of students as they continue through to completion. The following seven steps (modified from the Ohio Department of Education's Adult Basic and Literacy Education Handbook) are important parts to a complete intake procedure. Each center will have to determine which steps they can use to better serve students. 

· Orientation - The student and counselor (intake staff member) meet away from the classroom and discuss the student's needs and goals as well as what the program has to offer the student. 

· Goal Setting - The student and counselor establish both long and short-term goals for the student. 

· Initial Assessment - The student takes the Tests of Adult Basic Education (TABE) or other approved assessment instrument to determine appropriate placement. 

· Advising - The counselor or teacher reviews the results of the initial assessment with the student and discusses the student's class schedule. 

· Assessment of Progress - The teacher meets with the student on a regular basis to discuss progress. Retesting using the TABE may occur, or the student may take the Practice GED Test. 

· Pre-Completion - Prior to the student leaving the program, the teacher or counselor meets with the student to discuss future goals, including employment, vocational training or other continuing education program. 

· Follow-up - Ideally the counselor or teacher will contact the student after he/she has left the program to gain information about the student's current education or job status, survey student to evaluate program effectiveness and to use the information for future planning. 

Initial Assessment of Students’ Eligibility

Using the Tests of Adult Basic Education (TABE)

The Tests of Adult Basic Education (TABE) is the most widely used assessment instrument for the GED program. The TABE was developed specifically for the adult learner. Adult Secondary Education programs such as the GED Preparation programs do not require that all students be assessed prior to enrollment. However, the TABE provides instructors with information about the student and his/her specific academic areas of strengths and weaknesses. In the GED program, the TABE is often used as a diagnostic tool to establish an individualized program for the student. 

Adult educators should use the most current edition of the TABE. Question and answer formats have been more closely aligned with that of the GED Tests. This provides students with another opportunity to become familiar with the type of questions they will face on the Official GED Tests. The TABE may be administered individually or in groups. Rule 6A-l.0943, FAC, allows modifications to the testing procedures for students with disabilities.

The T ABE just like any other assessment instrument should be maintained in a secure location. Materials should be checked on a regular basis to see that they are in good condition. Old test booklets and answer sheets should be shredded before discarding. 

Overview of the T ABE 

There are two versions of the TABE, either of which may be used in the GED program: 

· Complete Battery 

· Survey Form 

There are five levels of the TABE: 

· L 0.0-1.9

· E 1.6-3.9

· M 3.6-6.9 

· D 6.6-8.9

· A 8.6-14.9

The TABE 9/10  Survey has five subtests: 

· Test 1 Reading 

· Test 2 Mathematics Computation

· Test 3 Applied Mathematics

· Test 4 Language

· Test 5 Spelling 

The TABE 9/10 Complete also includes Vocabulary and Language Mechanics. 

An institution can also purchase TABE Advanced Level (A) tests that also include Science, Social Studies, Algebra/Geometry, and Writing. 

The TABE is used as one of the state approved placement tests.  Generally,

scores for reading, language and total math are used to determine areas for which the student needs remediation. Individual programs of study may be prescribed based, in part, on these scores.
Enrollment in GED Preparation Programs 

Many GED program students are enrolled based on their TABE or other placement test scores. Those scoring above 9.0 on an area of the TABE, are considered to be at the GED level in that subject. It is recommended that students who test below a 9.0 grade equivalent on the TABE be enrolled in classes appropriate for their current level. Those scoring below 6.0 should be enrolled in Adult Basic Education classes.  Those scoring between 6.0 and 8.9 may be enrolled in Adult Basic Education classes or Pre-GED classes that are more closely related to their GED goal. This will allow the adult ample time to remediate basic skills and prepare for the more advanced GED Preparation curriculum frameworks. A student may TABE and receive placement in one or more areas of ABE or Pre-GED and simultaneously TABE high enough in other areas to be enrolled in appropriate GED courses. Example: The student’s TABE is low in mathematics but he/she scores 9.0 in reading and language. The option is given to the local provider to concentrate on lowest level only or enroll the student in ABE or Pre-GED Math and in the appropriate other GED courses. Upon raising the level of the Math, the student would enroll in GED Math. 

Every institution has its own specific enrollment procedures for GED programs; however, the following information is provided as a guide in developing new programs or updating existing programs. There are six GED preparation courses: 

· 9900021 Writing Skills

· 9900022 Social Studies 

· 9900023 Science 

· 9900024 Literature and the Arts

· 9900025 Mathematics 

· 9900026 Comprehensive (all inclusive) 

A new student who has never taken a GED course may begin by enrolling in one or more of the five GED Preparation courses or may be enrolled in the GED Comprehensive course. The GED Comprehensive course may also be used for: 

· A student who has never taken the Official GED Tests 

· A student who has taken the Official GED Tests, but has passed none of the subtests 

· A student who passed all of the subtests, but did not obtain an overall passing score of 2250

Preparing to Teach the GED Student

Addressing Learning Styles in the GED Classroom 

For adult education administrators, having a basic understanding of learning styles is essential to the operation of a successful GED program. Learning styles can be defined as different ways of taking in information. Three primary perceptual learning are (1) visual, (2) auditory, and (3) tactile/kinesthetic. 

· The visual learner learns through seeing. In school this student may appear to be smart and a voracious reader. As a rule, visual learners take class notes in extensive detail, watch instructors' facial expressions and body language to add meaning to words, sit close to the instructor, and prefer learning from written formats. 

· The auditory learner learns through listening. This student has to say it to learn it. Auditory learners talk more in class, listen to others and learn best through lectures, reading aloud or using a tape recorder. Information is stored as on a cassette tape. Information is linear, sequential and has to be rewound and replayed to learn. All information is processed more slowly, with written formats having little meaning to the student. 

· The Tactile/kinesthetic learner learns through touching, moving and doing. Their muscle memory storage is long term.  They have difficulty paying attention for long periods of time and get distracted due to the need to explore, move and be physically active. They learn best with a hands-on approach and the ability to take frequent breaks to move their bodies. 

The use of simple Learning Style Inventories in the GED classroom can effectively identify students' preferred modalities. This, in turn, will help both the learner and the instructor. GED teachers should provide every opportunity for students with strategies that focus on their strengths. This is especially critical when teaching students with learning disabilities who may have deficits in one or more of their learning modalities. The GED administrator should be aware that the use of learning style inventories to identify learning style preferences and the development of specific instructional strategies for the learner would ensure that instruction would capitalize on students' strengths and minimize their deficits. 

The following includes books and websites that will serve as a resource for ordering reference material for both GED administrators and instructors. 

Babich, A M, Burdine, P., Allbright, L., & Randol, P.  C .I.T.E.  Learning Styles Instrument. Wichita, KS: Center for Innovative Teaching Experiences, Murdock Teacher Center, Wichita Public Schools. 

Dunn, R, Dunn, K. & Price, G., (1985). Manual: Learning Style Inventory Lawrence, KS: Price Systems. 

A Personal Style Inventory

(http://www.fln.vcu.edu/Intensive/PSI.htmD 

At this website, you can complete a personal style inventory to determine your own style. 

Assessing Your Learning Style: Auditory-Visual-Tactile/Kinesthetic

http://www.fln.vcu.edu/Intensive/AVstrle.htm) 

This site has a personal inventory to complete which helps to determine whether one is an auditory, visual, or tactile/kinesthetic learner. 

Exploring Learning Styles and Instruction by Karen Hood 

(http://jwilson.coe.uga.edu/EMT705/EMT705.Hood.html) 

This site presents a scholarly paper with references on the interactive process of learning and the exploration of learning styles. 

Learning Modalities, Styles and Strategies (http://www.f1n.vcu.edu/Intensive/LearningStrategies.html ) 

This site has an introduction to learning as an educational goal and to learning modalities. It includes the following inventories: 1) Myers Briggs Type Indicator (MB11), 2) Reading Style Inventory (RSI), 3) Personal Style Inventory (PSI) and 4) Grasha Riechman Student Learning Style Scales (GRLSS). 

Learning Style Inventory 

(http://www.hcc.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/lernstyl.htm) 

This site provides a learning style inventory adapted from the Barsch Learning Style Inventory and the Sensory Modality checklist from Honolulu Community College's website. 

Learning Style Links 

(http:// snow. utoronto.ca/Learn2/ls~td.htm) 

This site has learning styles information, learning styles tests and a section for teachers. 

The Center for New Discoveries in Learning's Personal Style Inventory (http://www .howtolearn.com/personal.htm) 

This site has information on how to learn general information about personal style and also offers a free newsletter. 

Your Temporal and Spatial Learning Situation Preferences (http://www.fln.vcu.edu/Intensive/chronotype.html) 

This site has an inventory to complete measuring temporal and spatial learning situation preferences.
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